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Dreaming New Worlds into Being 
 

This document has been developed through a collective journey which has challenged each traveller to 
reconceptualise social work education and to critically examine conventional notions about the 
development and assessment of education programs.  This transformative path was compassionately guided 
by Indigenous Knowledge Keepers who continuously provided us with intellectual sustenance and endless 
encouragement.   The following pages constitute a humble yet intentional political act in support of larger 
Indigenous resurgence movements.   

We invite you1 to walk with us as we collaboratively envision and enact new and alternative social work 
education landscapes.  From our experience, travel on this path is enriched when we suspend and set aside 
normalized language and practices which artificially compartmentalize the intricacies of the learning 
process.  You will notice that the organization and presentation of the document varies from that of typical 
accreditation manuals.  In addition, common social work education concepts and terms such as social justice 
and field education may appear to be “missing.”    At various points of our journey, we will pause, rest, and 
provide you with an opportunity to think with us as we work to bring enhanced clarity to specific topics.  
The remainder of this document is comprised of the following elements: 

 Declaration of Ethical Principles – presents a statement prepared by members of the 
FNAHEC Council of Elders which articulates guiding ethical principles for the development of 
social work education that supports a vision of “communities living in a sacred manner.”  
Knowledge Keepers explained that this notion refers to people living in a harmonious and balanced 
state with all forms of life.  
 

 Nurturing Social Work Education Programs – provides a summary of the NIAB process for 
the accreditation of social work education programs; 
 

 Envisioning Communities Living in a Sacred Manner –  shares highlights of the collective 
journey which has led to the development of this document; 
 

 Sections 1.0 to 4.0 – presents Wisdom-Based Practices and Responsibilities for social work education 
programs as organized in the following four constellations: 

 
1.0 Governance through Relationality 3.0  Learning Communities  
2.0 Respectful Resourcing   4.0  Learning From and With Community 

The Wisdom-Based Practices and Responsibilities are applied to all program delivery formats and to both 
Baccalaureate and Master level social work education programs   

 Glossary – defines and comments on key terms that are used throughout this document; and 
 

 Bibliography – includes all works cited within this document as well as additional pieces of 
literature that have contributed significantly to the writing process. 

                                                           
1 We understand that readers may include Knowledge Keepers, community members, students, staff, faculty, program and 
institutional administrators, members of site review teams, and others who are interested in social work education and the 
accreditation of education programs. 
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Declaration of Ethical Principles  
 

 

 

 

 
VISION: “Communities living in a sacred manner” 

We, as the Indigenous peoples of this land, have a fundamental responsibility to maintain balanced and 

harmonious relationships with all forms of life; 

We hold in reverence all that Mother Earth has given us; 

We recognize that our sacred knowledge is carried in our languages, our ceremonies and the gifts of 

Creation; 

We possess a fundamental right to meet our sacred responsibility of raising our children in a manner so that 

they will fulfill their sacred responsibility of conducting their lives in a harmonious manner; 

We recognize that we have a responsibility to protect tribal protocols that are used in the transfer of sacred 

knowledge; 

We recognize that our sacred ways ensure our survival; and 

We recognize that the survival of the collective is critical to ensuring that individuals are able to fulfill their 

sacred responsibilities and thus achieve a state of personal well-being.   

Therefore, we agree and commit ourselves as Elders and members of our Nations to respectfully work 

together to fulfill our fundamental responsibility to: 

Ensure that our sacred ways are sustained through: 

 Speaking our languages; 

 Conducting our ceremonies; and 

 Living in good relationship with our families, clans, tribes, and all of Creation. 
 

 

 

 

 

 

Approved October 2002 

The Council of Elders for FNAHEC is a body that possesses the authority to protect the sacred ways of 

our people.  This authority has been transferred through the generations and honours sacred ways of 

knowing.  The mandate of the Council of Elders is to ensure that the Indigenous Social Work Program 

graduates people who will practice social work in a manner true to our sacredness. 

Declaration of the FNAHEC Council of Elders 
for the  

Indigenous Social Work Program 
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Nurturing Social Work Education Programs 
 

The National Indigenous Accreditation Board (NIAB) utilizes the Wisdom-Based Practices and Responsibilities for 

Social Work Education Programs to accredit Baccalaureate and Master level social work education programs.  

Acknowledging the importance of ensuring that these programs live within healthy and supportive 

environments, post-secondary institutions that are interested in applying to NIAB for accreditation of a 

social work education program must first secure institutional accreditation from an Indigenous accreditation 

body such as NIAB or WINHEC.  With this prerequisite, applicants have confirmed that in addition to 

possessing the structures and resources2 required to effectively deliver education programs, the application 

of local wisdom is a foundational feature of the hosting institution.   

The process of accrediting social work education programs is managed by the Social Work Education Circle 

(SWEC), a national body with representation from a variety of treaty territories, which is responsible for 

assessing, affirming and supporting social work education programs.  The SWEC is comprised of Indigenous 

Knowledge Keepers, community members, alumni and students of social work education programs with an 

Indigenous foundation, practicing social workers and social work educators.  When an institution enters 

into the program accreditation process, the SWEC considers self-study reports and other materials that 

have been prepared by the applicant program and a local site review team.  Upon reviewing these 

submissions, the SWEC provides recommendations for program pre-accreditation, accreditation, and 

accreditation reviews to the National Indigenous Accreditation Board.  Members of NIAB consider the 

SWEC recommendations and provide confirmation of one of the following: 

 pre-accreditation status 

 unconditional accreditation 

 conditional accreditation 

 invitation for reapplication, or 

 withdrawal of accreditation 

In addition to reviewing applications, the SWEC provides supports to emerging and established social work 

education programs.  As part of this role, the SWEC receives and responds to concerns regarding issues that 

may affect a program’s accreditation standing.  Relevant guidance is also offered to those programs that 

have been granted conditional accreditation, invited to reapply, or experienced the withdrawal of 

accreditation.  The activities related to the assessment of social work education programs are grounded 

within NIAB’s commitment to the healthy growth of dynamic education programs that are responsive to 

community needs, locally controlled, and are sourced within Indigenous knowledge systems. 

 

                                                           
2 The NIAB Institutional Accreditation process requires that post-secondary institutions demonstrate that all programs are 
provided with the financial, human, and material resources required to meet their administrative and pedagogical responsibilities. 
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Envisioning Communities Living in a Sacred Manner 
 

The heart of this document rests within the rhythms of a collaborative journey which featured a series of 

conversations between and amongst Indigenous Knowledge Keepers, community members, social work 

students, front-line social workers, and educators.  While the majority of these conversations took place 

within Treaty 6, Treaty 7, and Treaty 8 territories, we were also gifted with knowledge shared by 

Indigenous peoples from other nations who have supported and fortified our work through ceremony, 

political action and scholarship. 

 

Initial Conversations 
 

In the early 1990s, First Nations communities within Treaty 7 territory expressed a need for social work 

education that was rooted within Indigenous knowledge systems.  In response to these concerns, the late 

Marie Smallface-Marule, the then President of Red Crow Community College, initiated the development of 

a social work task force.  This group was comprised of educators and social workers from Kainai, Piikani, 

Siksika, and Blackfeet nations.  In 1997, a group of Indigenous post-secondary institutions formed the First 

Nations Adult and Higher Education Consortium (FNAHEC).  As a result, the SWTF expanded to include  

 

Figure 1.  Founding meeting of the First Nations Adult and Higher Education Consortium, Fall 1997, 

Red Crow Community College, Blood Reserve.  Marie Smallface Marule, President of Red Crow 

Community College, (second from right) was elected as the first president and Amelia Clark, 

President of Old Sun Community College (center) was elected Treasurer. Also pictured are (left to 

right) Vivian Ayoungman, Director of Education for the Treaty 7 Tribal Council; Carol Murray, 

President of Blackfeet Community College; and Mary Ruth McDougall, Post-Secondary 

Coordinator for the Peigan Board of Education.  Photo credit:  1997 Duane Mistaken Chief 
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representatives from First Nations post-secondary institutions which 

served Cree, Dene, Nakoda, Saulteaux, and Tsuut’ina nations.  

Over the years, a core group of these institutions assumed primary 

responsibility for curriculum and program development.  In 

addition to meeting extensively with Knowledge Keepers, the 

SWTF also hosted gatherings where community members, students, 

front-line social workers, educators, and community leadership 

articulated their visions for social work education that was founded 

upon Indigenous ways of knowing.   A key turning point of our 

collective efforts was the formation of a Council of Elders.  The 

Knowledge Keepers on this council developed a declaration that 

articulates the ethical principles necessary for social work education 

and practice that supports our vision of “communities living in a 

sacred manner” (see page 10).  Through the guidance of these ethical 

principles and ongoing conversations with Knowledge Keepers, the 

SWTF identified and developed the foundational elements of social 

work education programs that are designed to  “graduate people who 

will practice social work in a manner true to our sacredness”  

(FNAHEC, 2002a). 

When it came time to consider the first-time delivery of these 

programs, a member of the Council of Elders, the late Floyd Royal 

(2006)3, expressed the importance of devising a system to ensure that 

institutions and educators will deliver programs in accordance with

Indigenous ethical principles.  In response to this concern, the 

Council of Elders and the SWTF held several meetings which 

resulted in the identification of responsibilities borne by social work 

education programs.  As part of this process, Knowledge Keepers 

urged us to seek program approval from Indigenous accreditation 

bodies, reminding us of our right and responsibility, as Indigenous 

peoples, to validate our own education systems. 

 

 

 
 

                                                           
3 In an effort to avoid the paradox of Knowledge Keepers “being present in the text” but “absent in the bibliography” (Calliou, 

2001, p. 198), referencing conventions have been modified to make space for writing practices that meet Indigenous 

responsibilities for the honouring of original sources of knowledge.  As a result, the attached bibliography includes entries which 

identify the Knowledge Keepers who are quoted within this document as well as entries that refer to the related source materials. 

 

 “When we put up this social 

work program, how will we know 

that the people teaching it, will 

do so in the way in which we 

intended?” 

Figure 2.  Late Floyd Royal 

Knowledge Keeper 

Siksika Nation   

 

Personal communication, 2006 

Photo Credit:  2018 Darryl McDonald 
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Indigenous Accreditation Bodies
           

As the SWTF was developing curriculum for social work education 

programs, Indigenous peoples around the world were engaged in 

collective efforts to advance Indigenous control of higher education.  

In 1996, the First Nations Accreditation Board (FNAB) was 

established by Indigenous post-secondary institutions located in 

Western Canada.  FNAB’s mission was to actualize a mechanism and 

process by which First Nations may regulate and validate the quality 

of First Nations learning (FNAB, 2007).  Red Crow Community 

College and Blue Quills First Nations College were among the first 

Indigenous Institutes of Higher Learning that were granted 

institutional accreditation from FNAB.  Building upon several years 

of discussions and meetings, the World Indigenous Nations Higher 

Education Consortium (WINHEC) was launched during the 2002 

World Indigenous Peoples Conference on Education (WIPCE) which 

was held on Stoney Nakoda territory in Morley, Alberta.  In 2003,

WINHEC established an international body that assessed and granted 

accreditation to Indigenous-serving programs and institutions.  Since 

FNAB had not yet developed a process for the accreditation of 

programs, FNAHEC made application to WINHEC for program 

approval of the Indigenous Bachelor of Social Work (IBSW) 

Program.  In 2008, WINHEC granted provisional accreditation

of the IBSW4and in September 2016, University nuhelot’ine

thaiyots’i nistameyimakanak Blue Quills (UnBQ) launched the first-

time delivery of the IBSW with the first cohort graduating in June 

2018.  In 2009, FNAB underwent organizational restructuring and 

became known as the National Indigenous Accreditation Board. 

Steps were taken to add accreditation of programs to their mandate.  

Knowing that the FNAHEC Council of Elders and the SWTF had 

been working on the development of program responsibilities for 

institutions delivering the IBSW, NIAB invited the SWTF to lead the 

development of a set of program responsibilities designed specifically 

for Baccalaureate and Master level social work education programs. 

                                                           
4 In 2008, WINHEC Program Accreditation standards were designed to accredit programs from a wide array of disciplines.  
WINHEC has since developed a specific set of program standards for Teacher Education (WINHEC, 2016).   

Indigenous accreditation bodies 

are “a reminder of our 

responsibility to be Indigenous – 

to be who we are. . . . We have a 

responsibility to learn our way so 

that we understand where we 

came from and where we’re 

going.  (Indigenous accreditation 

bodies) remind us that in the 

narratives of our ancestors are 

the lessons for what we need to 

know, taking ourselves forward.” 

Figure 3. Dr. Hohaia Collier 
Executive Co-Chair, WINHEC    
 
Cited in Six Nations Polytechnic, 
2017, 7:33 
Photo credit:  2016 Norm Heke 
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From Standards to Responsibilities 

We began our work by building upon the process that had already 

been initiated by the Council of Elders several years prior.  

Members of the SWTF carefully reviewed past meeting minutes of 

the Council of Elders, as well as transcripts of focus group sessions 

with community members, social work students, front-line social 

workers, and educators.  Knowledge Keepers provided consistent 

reminders of the importance of being open to acquiring insights 

from other peoples while ensuring the integrity of our own ways 

of knowing.  As a result, writers consulted the work of Indigenous 

scholars who were exploring the concepts of cultural resurgence 

and critiquing the colonial politics of recognition (Ahenakew, 

2016; Hart, 2010; Coulthard, 2014; Simpson, 2017; Sinclair, 

2004).   The articulation of program responsibilities related to 

specific elements of curriculum content was also informed by 

relevant literature.  In addition, we have been mindful of larger 

conversations regarding the critical assessment, development and 

modification of Canadian, American, and international social work 

education standards (CASWE-ACFTS 2018; CSWE 2015; Gray, 

Coates & Hetherington, 2008; Gray & Fook, 2004; Midgley, 2008; 

Rykelyk-Huizen, 2017).5  The attached bibliography includes all 

works cited within this document as well as key pieces of literature 

which have informed the writing process.   

 

The title of this document, Wisdom-Based Practices and Responsibilities 

for Social Work Education Programs, has been inspired and guided by 

Indigenous knowledge as expressed through the Blackfoot and Cree 

languages. As we explored the desired attributes and functions of 

social work education programs, the limitations of many 

accreditation norms were highlighted.  The English term standards 

translates in a general way to the Blackfoot concept of 

                                                           
5 In 2005, the FNAHEC Council of Elders and the SWTF were invited by the Alberta College of Social Workers (ACSW) to 

contribute to the development of education standards for social work diploma programs in the province of Alberta.  Several of 

their recommendations were included within ACSW documents related to the core curriculum requirements and accreditation 

standards for Alberta Social Work Diploma Programs (ACSW, 2018).  We have included some of these recommendations within 

this document and have provided relevant footnotes confirming the connection to the original contributions to the ACSW 

accreditation documents. 

“When you take in intelligence 

that’s Mókákiyaósin.  When you 

assemble intelligence after a 

well thought-out process, you 

arrive at Mókákssinni – 

wisdom.  Kákstsimaani is a 

course of action that’s been 

determined as the wisest thing 

to do in a given situation.”  

 

Figure 4.  Late Pete Standing Alone 

Knowledge Keeper 

Kainai Nation 

 

English summary of personal 
communication in Blackfoot, 2004 
Photo Credit:  Glenbow Museum 
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Aakitapssinni’p which refers to “something we hold up as a point of comparison.”  Through the act of 

comparing, we run the risk of limiting ourselves to the accepted minimum.  Knowledge Keepers also 

pointed out that standards are typically dictated by an outside agency rather than serving as a reflection of 

internal governance which is sourced within teachings from our respective knowledge systems.  The late 

Pete Standing Alone, a Kainawa member of the Council of Elders, explained that wisdom is reached when 

we thoughtfully assemble intelligence that we have carefully gathered from a variety of sources and 

experiences.  As Pete and other members of the Council of Elders described a wide range of wisdom-based 

practices, the notions of personal and collective responsibility emerged as recurrent themes.  For example, 

the Cree word atoskewin, in modern usage, is often translated as work or paid employment.  Samson Cree 

Knowledge Keeper, Max Blood, taught us that within its Cree philosophical underpinnings, atoskewin 

actually refers to the concept of “a sacred responsibility.”  By fulfilling our sacred responsibilities we are 

contributing to the survival and wellbeing of our communities.  Members of the Council of Elders 

consistently emphasized the importance of situating social work education programs within a larger system 

of collective responsibilities.  Through this reconceptualization process it became clear that education 

programs hold responsibilities that move beyond the realm of securing program accreditation.  As we made 

a commitment to honour our sacred and relational accountabilities, the movement away from the concept 

of Program Standards to Program Responsibilities was a natural and required shift. 

   

Preparing for the Next Leg of our Journey 

 

As we pause to enjoy our first resting spot, we will consider 

the following questions that may arise for some readers as 

we travel through the next portion of this document: 

 How are the Wisdom-Based Practices and Program 

Responsibilities positioned in relation to accreditation 

practices which use terms such as learning inputs and 

learning outcomes to assess education programs? 

 

 Why are some of the Program Responsibilities linked to 

more than one Wisdom-Based Practice? 

 

 How does this document address the challenges related to 

negotiating the troublesome terminology that is often 

associated with social work education?

 

 

 

 

Photo Credit:  2019 Duane Mistaken Chief 
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How are the Wisdom-Based Practices and Program Responsibilities 

positioned in relation to discussions which use terms such as 

learning inputs and learning outcomes to assess education 

programs? 

Knowledge Keepers and other Indigenous thinkers emphasize 

the importance of conceptualizing learning as an experiential 

and holistic process.   Knowledge Keepers also cautioned 

educators against making claims that all program graduates will 

develop uniform and discrete sets of skills or specific 

competencies.  Instead, educators are encouraged to provide 

learners with opportunities to share their own wisdom and gifts, 

engage in critical thinking, move beyond the acquisition of 

information to the embodiment of knowledge, and to participate in 

collaborative and interdependent learning activities.    

 

Why are some of the Program Responsibilities linked to more than 

one Wisdom-Based Practice? 

During our discussions with Knowledge Keepers, the interwoven 

and interdependent nature of both wisdom-based practices and 

program responsibilities was evident.  As a result, we acknowledge 

that our efforts to categorize living and fluid concepts is an artificial 

process.  Readers will find that some program responsibilities are 

connected textually to several wisdom-based practices which has 

resulted in the repetition of specific responsibilities. However, 

rather than edit out those multiple connections for the purpose of 

streamlining the document, we saw the value in reminding 

programs that the fulfillment of one responsibility is linked to a 

variety of Indigenous ethical principles.   

 
How does this document address the challenges related to 

negotiating the troublesome terminology that is often associated 

with social work education?  

We appreciate the efforts of Indigenous thinkers, social work 

educators, and other scholars who are offering cogent critiques of 

concepts such as diversity and social justice (Ahmed, 2007; Kovach, 

Carriere, Montgomery, Barret, & Gilles, 2015; Simpson, 2016; 

Tuck & Yang, 2018; Walcott, 2018; Yellowbird, 2008).  

“Some people want to know the 

outcome. . . In everything we 

can never really say that we 

fully understand something.  

Each person crosses the river 

in a way that works for them. . 

. . When we focus on the 

procedures of an activity, we 

take the sacred out of the 

ceremony.  We want the 

content [of this program] to be 

a living entity so that every 

time you open a book on 

Tuesday morning at 9:00, 

you’re really doing a 

ceremony.” 

Figure 5.  John Crier 

Knowledge Keeper 

Samson Cree Nation 

 

Cited in FNAHEC, 2016, pp. 3,6 
Photo Credit:  Peace Hills Insurance 
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Throughout our developmental process, we have been fortunate to be able to immerse our discussions within 

Indigenous languages.  As part of these conversations, Knowledge Keepers have reminded us of the 

importance of utilizing Indigenous thought and processes.  While programs are responsible for ensuring that 

learners gain literacy in conventional6 social work language, methods, and theories, these topics are 

explored from within Indigenous knowledge systems.  For example, the English labels for the four 

constellations of program responsibilities are our current best attempts to translate Blackfoot and Cree 

concepts related to the building and nurturing of learning communities: 

1.0 Governance through Relationality – identifies program responsibilities related to the establishment 

of governance structures and practices that are aligned with local knowledge systems; 

 

2.0 Respectful Resourcing – in addition to identifying essential financial and physical resources, this 

set of responsibilities speaks to the importance of valuing the land and the people who bring 

life and innumerable gifts to the program; 

 

3.0 Learning Communities – reflects a commitment to the creation of learning environments that are 

grounded in local knowledge systems, provide holistic supports to learners and educators, and 

are inclusive of and respectful of all ages, bodies, gender identities and expressions, and sexual 

orientations; 

 

4.0 Learning From and With Community – in addition to identifying program content, this final set of 

responsibilities emphasizes the implementation of pedagogical strategies that use local and 

Indigenous languages,  centre experiential learning, and foster extensive connections and 

contributions to local communities. 

 

Within this set of program responsibilities, you will see that we have used the concept of 

Community Learning to refer to those learning activities that elsewhere may be referenced as field 

education or practicum experiences.  We agree with Linda Tuhiwai Smith’s (1999) observation 

that community “is regarded as being a rather different space [than] ‘the field.’  ‘Community’ 

conveys a much more intimate, human and self-defined space whereas ‘field’ assumes a space 

‘out there’ where people may or may not be present” (pp. 126, 127).  We have learned from 

the research world that adopting impersonal and scientistic language can have the effect of 

transforming homes and communities to abstract “sites” and “fields” where people’s thoughts 

and experiences are transformed to “data” that is to be collected and analyzed (Smith, 1999; 

van Manen, 1997). 

                                                           
6 We acknowledge that the term conventional may have an essentializing effect.  We appreciate that there is a range of social work 
theories, approaches, and perspectives.  We echo the admission made by Eve Tuck and Wayne Yang when they observe that “To 
be together in this world . . . involves a mutual acknowledgement, even as our terms fall apart in the space between us. . . . We 
use the words we can, even when they disappoint or obscure.  Sometimes, it is good just to say, ‘I feel what you are trying to say 
with those words.’” (Tuck & Yang, 2018, p. 2). 
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As much as possible, we have attempted to address the conceptual challenges posed by troublesome 

terminology by turning to our languages and the expertise of Knowledge Keepers. 

 

We invite you to travel through the next portion of our journey at your own pace.  We will gather again 

just before we enter into the fourth realm of responsibilities (Learning From and With Community on p. 34).  

Some of you may wish to walk briskly until you reach our meeting destination and then return to various 

locations to explore particular ideas more thoroughly.  Others may choose a slower pace affording you an 

opportunity to carefully consider concepts before negotiating the next curve of the path.   These periods of 

contemplation might include consulting related readings which you have on your own bookshelves or 

resources listed in the bibliography.  Your chosen path may also include discussing concepts with 

Knowledge Keepers, friends, family, and colleagues.  Acknowledging John Crier’s observation that “each 

person crosses the river in a way that works for them” we wish you a lively and enlightening journey.  

 

 

 

 

 

 

 

 

 

 

 

 

Photo Credit:  2018 Duane Mistaken Chief 
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1.0 Governance through Relationality 
 

A program that strives to graduate people who will practice social work in a manner true to our sacredness honours 

the Ways of Life of the communities they serve.  This commitment to local knowledge systems is 

demonstrated through governance structures and practices that are aligned with the following sets of 

responsibilities: 

1.1     Honoring Community 

The Program, in being mindful of nurturing the one-heartedness of the communities they serve, 

treats community members with the utmost of sacredness and honor.  A program that assumes 

responsibility for fulfilling this Wisdom-Based Practice:  

 

1.1.1 features governance structures and practices that 
are rooted within local knowledge systems; 

 

1.1.2 uses the local language(s) within all aspects of 
Program communication including literature, 
meetings, signage, and websites; 

 

1.1.3 uses local practices to identify Knowledge 
Keepers who will participate in various elements 
of the Program; 

 
1.1.4 ensures that program development, delivery, 

assessment, and modifications are guided by a local 
body/council comprised of Knowledge Keepers, 
community members, students, program alumni, 
front-line social workers, local community 
organizations, program staff, and faculty 

 
1.1.5 works with Knowledge Keepers and community 

members to identify, articulate and regularly 
review foundational Program goals and 
philosophies;  

 
1.1.6 provides all members of the Program Community7 

with regular opportunities to assess how well 
program curriculum, policies, and practices are 
aligned with program goals and philosophies; 

 

                                                           
7 Program Community includes Knowledge Keepers, community members, program councils, students, administrative support 
personnel, faculty, and administrators.   

“We have our Elders, bundles, 

languages, practices, way of 

life and it’s our responsibility 

to move these things forward 

for the future generations. . . . 

We are doing so for the honour 

of our people – recognizing 

who we are and believing in 

ourselves.” 

Figure 6.  Late Veronica Morin 

Knowledge Keeper 

Enoch Cree Nation 

 
Cited in FNAHEC, 2006a, p. 10; 

FNAHEC 2006b, p. 6 
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1.1   Honouring Community continued . . .  
 

1.1.7 [in the absence of institution-wide policies related to ceremony] develops policies and 
procedures which support: 
1.1.7.1 the on-campus practice of local ceremonies, including smudging; and 
1.1.7.2 the creation of ceremonial spaces that are inclusive of all bodies, gender identities   
               and expressions, and sexual orientations      

 
1.1.8 contributes to the seasonal ceremonial and social life of the local community. 

 
 

1.2     Collaborative Relationships 

Through the establishment and nurturing of collaborative relationships, the Program contributes to 

the regeneration of Indigenous systems of governance.  A program that assumes responsibility for 

fulfilling this Wisdom-Based Practice: 

 
1.2.1 articulates how Program goals and philosophies are related to the: 

1.2.1.1    aspirations, needs, and rights of students and the local community; 
1.2.1.2    goals, philosophies, protocols, and practices of the hosting post-secondary   

   institution; 
1.2.1.3    Unity, Mission, and Philosophy Statements of the National Indigenous   

   Accreditation Board8 
 

1.2.2 supports all members of the Program Community in implementing the policies of the 
program and of the hosting post-secondary institution in accordance with NIAB 
accreditation requirements; 
 

1.2.3 utilizes a variety of strategies and formats (oral, written, and audio-visual) to convey and 
explore the ethical principles and local knowledges which are at the heart of program and 
hosting institution policies; 

 

1.2.4 provides ongoing opportunities for all members of the Program Community to continuously 
build and refine pathways that support relational accountabilities; 
 

1.2.5 designs governance structures and administrative practices that reflect an absence of 
authoritative power while embodying fluid notions of support and leadership roles; 

 

1.2.6 creates environments that support shared decision-making which features natural 
collaborations that emerge, unite and disperse as necessary; 

                                                           
8 These statements support the advancement of cultural resurgence, collective values, critical thought, and the well-being of all 
forms of life (see pages 3-5 of the 2016 NIAB Accreditation Handbook). 
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1.2   Collaborative Relationships continued . . .  
 

1.2.7 supports a variety of approaches for meeting the 
program’s administrative, leadership and scholarly 
needs; 

 
1.2.8 addresses conflict through restorative approaches and 

practices; 
 

1.2.9 provides all members of the Program Community 
with varied and regular opportunities to learn about 
how restorative approaches and practices may be 
applied to a variety of interpersonal interactions; 

 

1.2.10 articulates in a clear manner how unresolved 
breaches of relational ethics may impact an 
individual’s standing within the Program 
Community; 

 

1.2.11 provides all members of the Program Community 
with clear descriptions of program and institutional 
policies, practices, and support mechanisms which 
address breaches of relational ethics, including abuse 
of power, gender harassment, lateral violence, 
misogyny, racism, sexual harassment, and the 
promotion of hetero-sexist and transphobic climates; 

 
1.2.12 demonstrates that all members of the Program 

Community hold a collective responsibility for 
providing a warm, safe, and welcoming environment 
for all people who visit or participate in the Program; 

 

1.2.13 demonstrates respect for other people’s ways of life, addressing the impacts of any historic 
conflicts while making a commitment to work together in unity; 

 
1.2.14 upholds expanded notions of scholarship which acknowledge and support a wide range of 

faculty contributions to community wellness; 
 

1.2.15 collaborates with multiple community members, disciplines, groups, organizations, and 
entities including political bodies as a strategy for contributing to the unification of 
community wellness efforts; and 

 
1.2.16 builds coalitions with other peoples, communities, programs, and organizations that are 

committed to substantive societal transformations that promote the regeneration, renewal 
and health of all forms of life

 

“We are very conscious of the 
well being and survival of all 
. . . life is all about the 
[giving and] receiving of 
gifts.  When someone gives 
you a gift of knowledge, you 
give thanks and then you are 
obligated to take that 
knowledge and give it to 
somebody else. . . . And that 
enhances the collective.” 

 
Figure 7.  Late Andy Blackwater 

Knowledge Keeper 
Kainawa 

 
Cited in FNAHEC (2006), pp. 2, 7 
Photo Credit:  Glenbow Museum 
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2.0     Respectful Resourcing 
 

Acknowledging that the hosting post-secondary institution has secured NIAB institutional accreditation and 

has therefore confirmed all programs have access to the human, financial, and physical resources required to 

meet their administrative and pedagogical responsibilities, the Program further demonstrates that it has 

access to resources sufficient to fulfill the program responsibilities identified within this document.   

_____________________________ 

A program that strives to graduate people who will practice social work in a manner true to our sacredness honours 

the Ways of Life of the communities they serve.  This commitment to local knowledge systems is 

demonstrated through resource provisions and related practices that are aligned with the following sets of 

responsibilities: 

 

2.1      Local Cultural Resources 

 
The Program, under the leadership of the local community, provides learners and educators with 
community-sanctioned access to local cultural, genealogical, and historical resources in a variety of 
formats.  A program that assumes responsibility for fulfilling this Wisdom-Based Practice: 
 
2.1.1 provides new students, staff, and faculty with a comprehensive orientation to the local 

community which is facilitated by Knowledge Keepers and other community members; 
 

2.1.2 collaborates with Knowledge Keepers and local community members in the development of 
lists and/or portfolios of local Knowledge Keepers and their respective areas of knowledge 
and expertise; and 
 

2.1.3 engages with local experts and organizations to learn about or support the development of 
community-approved strategies for providing students and faculty with appropriate access 
to material, textual and electronic forms of local cultural resources. 

 

2.2 Supporting Place-Based Education 

 
Students, faculty, and program staff are provided with a wide range of opportunities to interact with 
and learn from local Knowledge Keepers, community members, and landscapes.   A program that 
assumes responsibility for fulfilling this Wisdom-Based Practice: 

 
2.2.1 develops operating budgets which include provisions for: 

2.2.1.1 salaries and/or honorariums for Knowledge Holders; 
2.2.1.2 ceremonial resources; 
2.2.1.3 gifting and hosting materials; and 
2.2.1.4 supplies, transportation, and short-term employment of personnel required to 

support land-based learning activities and events;  
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2.2       Learning from Place continued . . .  

2.2.2 practices reciprocity with local communities for the creation of environments that support 
land-based ceremonial and other learning activities;  
 

2.2.3 provides appropriate indoor spaces for ceremonial use;  
 

2.2.4 supplies dedicated spaces for Student-Knowledge Keeper mentoring activities; 
 
2.2.5 provides Knowledge Keepers with multimedia resources, equipment, and on-site technical 

support; 
 

2.2.6 collaborates with Knowledge Keepers, students, and community members to create 
physical environments that are welcoming, reflect local lifeways, and are accessible to guests 
and members of the Program Community.   

 

2.2.7 provides formal and informal gathering/meeting spaces for Knowledge Keepers to interact 
with other Knowledge Keepers and other members of the Program Community; and 

 
2.2.8 makes use of community venues as additional learning sites 

 
 

 

“[We] are dependent upon all of creation for survival.   Learning how life is interdependent 

is therefore a preeminent objective in the educational process.  Learning how to connect the 

power of self with all other forms of life is the essence of human development.” 

Betty Bastien, Piikani Scholar 
 

(Bastien, 2004, p. 95) 

Photo Credit:  2018 Duane Mistaken Chief 
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2.3 Mindful Utilization of Resources 

The Program applies resources in a manner which demonstrates respect for land and all forms of 
life.  A program that assumes responsibility for fulfilling this Wisdom-Based Practice: 
 
2.3.1 ensures that all program activities which take place on the land have minimal impacts on 

local environments; 
 

2.3.2 contributes to community and institutional initiatives related to energy efficiency, 
sustainable food systems, water conservation, and waste management; and 

 
2.3.3 supports all members of the Program Community in using program resources in an 

efficient, effective, and respectful manner 

 

 2.4     Valuing Community  
 
The Program provides resources which affirm and nurture the gifts contributed by members of the 

Program Community.  A program that assumes responsibility for fulfilling this Wisdom-Based 

Practice: 

2.4.1 develops operating budgets that ensure equitable standards of salary and benefits for all 
faculty and program staff; 
 
2.4.1.1 Knowledge Keepers employed by the Program receive remuneration levels that 

reflect pay and benefit equity with other faculty members.  If the hosting 
institution offers faculty tenure, Knowledge Keepers are to be afforded the same 
opportunity; 
 

2.4.1.2 Community Learning Coordinators and Community Learning Liaisons receive 
remuneration levels that reflect pay and benefit equity with other faculty 
members. 

 
2.4.2 develops, implements, and maintains effective plans for the succession of Knowledge 

Holders, faculty, staff and Program leadership; 

 
2.4.3 offers opportunities for students to share their developing knowledge in a variety of formats 

and venues, including community settings; 
 
2.4.4 provides adequate workplace safety and liability insurance coverage for students engaged in 

Community Learning and provides students and Community Learning placement settings 
with clear descriptions of liability risks and coverage terms; 

 

2.4.5 designs operating budgets which support the regular acknowledgement of the achievements 

and contributions of the Program community and those who support/participate in 

students’ learning; 
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2.4    Valuing Community continued . . .  

2.4.6 the Program provides workload credits for those faculty members who hold program 
leadership and Community Learning responsibilities; 
 

2.4.7 develops operating budgets which support faculty workloads that include time to: 

2.4.7.1 develop, implement, and regularly review personal wellness and learning plans; 
 

2.4.7.2 engage in teaching, contribute to community wellness, and support program and 
institutional goals with options to also engage in research and scholarship which is 
grounded in Indigenous knowledge systems; 

  
2.4.7.3 provide mentorship to new faculty;  

 
2.4.7.4 meet regularly with colleagues and other members of the Program Community 

for the purpose of reflecting upon personal practice and Program goals; and 
 

2.4.7.5 contribute to the building of genuine and sustained community engagement 
 

2.4.8 implements faculty assessment and promotion practices that support and recognize: 
 

2.4.8.1 the creation, implementation, and refinement of personal wellness and learning 
plans; 
 

2.4.8.2 ongoing efforts to develop knowledge about the history, culture, and language of 
the local community;  

 

2.4.8.3 appropriate participation in community social and ceremonial activities; 
 

2.4.8.4 the development of  instructional approaches which feature the participation of 
Knowledge Keepers, the application of local knowledge, community  
engagement, use of local language(s) and exploration of local issues; 
 

2.4.8.5 contributions to the creation of engaging and motivational learning 
environments that are welcoming and safe for students of all ages, bodies, 
gender identities and expressions, and sexual orientations; 

 

2.4.8.6 development of strategies to affirm, utilize and build upon students’ prior 
knowledge and expertise; 

 

2.4.8.7 the effective use of a variety of teaching methods including the facilitation of 
experiential learning activities which are grounded in local knowledges; 

 
2.4.8.8 pedagogical and research practices that are motivated by and reflect a 

commitment to societal transformations;
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2.4    Valuing Community continued . . .  
 

2.4.8.9 culturally appropriate contributions to community wellness initiatives;  
 

2.4.8.10 writing projects which feature collaborations with Knowledge Keepers, 
students, and community members; 

 
2.4.8.11 scholarship which explores teaching and learning within social work education 

settings; 
 

2.4.8.12 the use of Indigenous research methodologies with the understanding that the 
nature and duration of these projects as well as the strategies for sharing the 
results of the research will vary from that of conventional approaches to 
research; 

 
2.4.8.13 publications that are accessible to community members and practitioners; 

 
2.4.8.14 publications that are generated outside of the standard academic peer review 

process.  The development of these publications may include reviews by 
Knowledge Keepers and community members; and 

 
2.4.8.15 work with people, groups, and communities that are engaged in transformative 

social change initiatives 

 

 
Photo Credit:  2016 Jeanette Villeneuve 



 
28 

 
 

3.0    Learning Communities 
 

A program that strives to graduate people who will practice social work in a manner true to our sacredness honours 

the Ways of Life of the communities they serve.  This commitment to local knowledge systems is 

demonstrated through the development of Learning Communities that are aligned with the following sets of 

responsibilities: 

 
 

3.1 Local Contexts 

The Program Community reflects the peoples being served and includes Knowledge Keepers, 

community members, students, administrative support personnel, faculty, and administrators.  

Members of this Program Community possess the experience, knowledge, skills, and worldviews 

required to fulfill their roles and responsibilities as they work collaboratively to meet Program goals 

and honour the Program’s philosophical foundation.  A program that assumes responsibility for 

fulfilling this Wisdom-Based Practice: 

 

3.1.1 supports all members of the Program Community in learning about, honouring and 
embodying local ethical principles; 
 

3.1.2 collaborates with the community and the hosting institution to develop student recruitment 
practices that are accessible, responsive, and welcoming to all applicants including 
Indigenous peoples, local community members, and people from equity-seeking groups; 

 
3.1.3 develops student selection practices that include the participation of Knowledge Keepers, 

community members, and faculty; 
 

3.1.4 encourages and actively participates in the development of community-based education 
opportunities designed to prepare local community members to assume administrative, 
instructional and support roles in the program; 

 

3.1.5 provides evidence of concerted efforts to recruit, employ, and retain staff, faculty, and 
administrators from Indigenous and local communities as well as people from equity-seeking 
groups; and 

 
3.1.6 develops staff and faculty selection practices which include the participation of Knowledge 

Keepers, community members, students, and faculty; and 
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3.1      Local Contexts continued . . .  
 

3.1.7 employs a complement of Knowledge Keepers, staff, faculty, and administrators adequate in 
number, education, experience, and skills to develop, deliver, assess, and modify program 
components in alignment with the Wisdom-Based Practices and Program Responsibilities 
articulated within this document: 

 
3.1.7.1 programs provide clear descriptions of their approach to meeting the program’s 

administrative and leadership responsibilities.  Programs may select from a variety  
of administrative models ranging from shared/team leadership to the creation of 
one permanent full-time Program Coordinator/Lead position.  Faculty who hold 
program leadership responsibilities will have formal and informal education which 
is rooted within Indigenous knowledge systems; a demonstrated commitment to 
social work education that is grounded in local contexts; community practice 
experience; pedagogical and practice skills required to negotiate the complexities 
of social work education contexts; the interpersonal skills required to 
compassionately and diplomatically support students, staff, and faculty, and will 
normally hold, at a minimum, an MSW education credential or assessed 
equivalency; 
 

3.1.7.2 understanding that programs may select from a variety of administrative models, 
the Program designates faculty members as Community Learning Coordinators.  These 
faculty members hold leadership responsibility for the administration and 
organization of the Program’s Community Learning components.  They facilitate 
the processes related to securing Community Learning placements.  These faculty 
members will have formal and informal education which is rooted within 
Indigenous knowledge systems; a demonstrated commitment to social work 
education that is grounded in local contexts; community practice experience; 
pedagogical and practice skills required to negotiate the complexities of 
community learning contexts;  the interpersonal skills required to compassionately 
and diplomatically support students, Community Learning Liaisons, and 
Community Learning Facilitators; and will normally hold, at a minimum, an MSW 
education credential.   

 
3.1.7.3 understanding that programs may select from a variety of administrative models, 

the Program designates faculty members as Community Learning Liaisons.  These 
faculty members provide students and Community Learning Facilitators with 
resources and ongoing supports throughout Community Learning periods, 
including the facilitation of learning assessments.  The Community Learning 
Liaison will have formal and informal education which is rooted within Indigenous 
knowledge systems; a demonstrated commitment to social work education that is 
grounded in local contexts; community practice experience; pedagogical and 
practice skills required to negotiate the complexities of community learning 
contexts; the interpersonal skills required to compassionately and diplomatically 
support students and Community Learning Facilitators; and will normally hold, at 
a minimum, an MSW education credential.   
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3.2 Local Knowledge Systems 

 
The Program provides students, faculty and Program staff with a variety of opportunities to learn 
from local knowledge systems.   A program that assumes responsibility for fulfilling this Wisdom-
Based Practice: 
 
3.2.1 facilitates multiple and regular occasions when 

students, faculty and program staff receive 
mentorship from Knowledge Keepers and 
community members regarding local lifeways; 
 

3.2.2 provides students, faculty and program staff with 
regular formal and informal opportunities to 
develop knowledge of and proficiency in local 
Indigenous language(s);  

 
3.2.3 facilitates opportunities for students, faculty and 

program staff to participate in local ceremonial 
and social events; and 

 

3.2.4 collaborates with Knowledge Keepers and 
community members to provide students, faculty 
and program staff with learning experiences which 
explore the underlying principles of social and 
ceremonial events and how they might be applied to 
social work education and practice. 

 

 

3.3      Learning Environments 

 
The Program is responsive to the abilities, expectations, 
needs and rights of learners and educators. A program that 
assumes responsibility for fulfilling this Wisdom-Based 
Practice: 

 

3.3.1 collaborates with the hosting institution in the 
development of student admission policies and 
practices which are accessible, clear and welcoming.  
Application forms use gender inclusive language, 
include non-binary genders, and allow people to 
indicate their pronouns;  

 
3.3.2 facilitates the development of mutually supportive 

relationships between and amongst students, staff, 
faculty, and community; 

  

“I feel so strongly that (social 

work education that is based 

in our own ways) will improve 

the lives of our people… This 

has never been done - over the 

years we’ve always had our 

social workers and other 

social workers come to us 

trained in the mainstream 

institutions. From what I can 

see, it has not been as 

effective as it could be if we 

use our own values, principles 

and our way of life.” 

Figure 8. Margaret Waterchief 

Knowledge Keeper 

Siksika Nation, 

 

Cited in FNAHEC, 2008, 8:37 
Photo Credit: 2018 Lorelee 

Waterchief  
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  3.3    Learning Environments continued . . .  
 

 
 

3.3.3 supports all members of the Program Community as they collaboratively create educational 
spaces that are inclusive of and respectful of all ages, bodies, gender identities and 
expressions, and sexual orientations; 

 
3.3.4 works with the hosting institution to provide members of the Program Community with a 

comprehensive and experiential orientation to the rationale, processes, and available 
services related to the provision of accommodations for students, staff, and faculty with 
disabilities.  This orientation will include information about accommodation requirements 
related to employment and Community Learning settings; 
 

3.3.5 offers students, staff, and faculty a range of personal and cultural supports including regular 
access to ceremony and guidance from local Knowledge Keepers; 

 

3.3.6 collaborates with entities in the hosting institution and local community to dismantle 
systemic barriers to learning; 

 

3.3.7 supplements institutional academic supports with program-specific activities and services 
designed to optimize student engagement with various facets of the Program; 
 

3.3.8 designs a range of opportunities for students to contribute to program development, 
delivery, and assessment; 

 

3.3.9 provides students with academic advising which includes clear descriptions of: 

3.3.9.1 policies related to transfer credit between the hosting institution, college and 
university programs, and other schools of social work which are located in 
national and international settings; 

3.3.9.2 policies related to Prior Learning Assessment Recognition; 
3.3.9.3 how a criminal record may impact a student’s Community Learning and 

employment opportunities; 
3.3.9.4 eligibility requirements for registration with provincial social work regulatory 

bodies; 
3.3.9.5 the code of ethics and standards of practice that are currently being utilized by the 

local social work regulatory body; 
3.3.9.6 opportunities to apply for student membership with the local social work 

regulatory body; and 
3.3.9.7 transitioning from program completion to graduate studies or to community 

practice 
 

3.3.10 provides students with formal and informal opportunities to assess the nature and quality of 
their learning experiences and learning environments, including their time spent in 
Community Learning settings; 
 

3.3.11 collaborates with the hosting institution to provide spaces that meet students’ academic, 
physical, social, and spiritual needs; 
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  3.3    Learning Environments continued . . .  
 

3.3.12 provides faculty members with opportunities to assess the nature and quality of their 
work/instructional experiences and work/instructional environments; 

 

3.3.13 provides Community Learning Facilitators with formal and informal opportunities to assess 
the liaison and support services provided by the Program; 

 

3.3.14 supports staff and faculty in developing the skills required to undertake holistic approaches 
to meeting student needs; 

 

3.3.15 ensures that all faculty complete instructional skills training which features Indigenous 
pedagogical approaches; 

 

3.3.16 ensures faculty/student ratios and class sizes reflect a commitment to meeting student 
needs, the use of Indigenous pedagogies, and being responsive to course content.  For the 
majority of courses, class sizes of 18-24 students are recommended with a maximum class 
size of 30 students.  Programs and hosting institutions provide evidence that 
faculty/student ratios and class sizes are determined by pedagogical considerations; 

 

3.3.17 supports students, staff, and faculty in developing, implementing and regularly modifying 
personal wellness plans; and 

 

3.3.18 contributes to student wellness by engaging with students’ natural support networks 
including extended family and community members. 

 

 

 

 

 

 

 

“Learning is a natural instinct, and success in learning something new is tied to human 
feelings of self-worth.  When we create a learning environment that flows with this 
natural current of humanness, we are taking an essential step in cultivating motivation 
and enhancing self-confidence in learning.” 

Gregory Cajete, Tewa Scholar 

(Cajete, 2016, p. xi)       Photo Credit:  UnBQ 
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3.4     Lifelong Education 

The Program demonstrates a commitment to the ongoing education of all members of the Program 
Community.  A program that assumes responsibility for fulfilling this Wisdom-Based Practice: 
 
3.4.1 provides new students, staff, faculty, and 

Community Learning Facilitators with 
comprehensive orientation experiences, resources, 
and mentorship;  

 

3.4.2 supports students, staff, and faculty in developing 
and implementing personalized learning goals and 
plans; 
 

3.4.3 ensures that students, faculty and program staff are 
knowledgeable about and able to utilize local 
practices related to establishing respectful 
relationships with local Knowledge Keepers; 
 

3.4.4 employs a range of strategies to support student, 
faculty and staff efforts to honour their ongoing 
responsibility to learn from and embody local 
knowledge systems 

 

3.4.5 provides faculty with regular and varied 
opportunities to build and refine their ability to: 

 

3.4.5.1 use Indigenous pedagogical approaches to 
plan, facilitate, and assess student learning 
activities; 
 

3.4.5.2 critically examine the ways in which their 
teaching methods and student engagement 
strategies impact the nature of learning 
environments; 

 
3.4.5.3 address breaches of relational ethics which occur in the classroom and other 

program settings; and 
 

3.4.5.4 facilitate student learning related to reflexive consideration of the relationship 
between positionality and oppression across a range of characteristics including but 
not limited to age, colour, culture, ethnicity, gender identity, gender expression, 
geographic origin, health status, heritage, immigration status, linguistic origin, 
mental or physical ability, political orientation, sexual orientation, race, religion, 
socioeconomic status, and spirituality

“In our ways, learning is a 

lifetime [process] – I’m 

getting up in age but I’m still 

learning – the day I quit 

learning is the day I take my 

last breath – that’s the day 

I’ll quit learning.” 

Figure 9.  Late Frank Weasel Head 

Knowledge Keeper 

Kainai Nation 

 

Cited in FNAHEC, 2008, 11:23 

Photo Credit:  2015 Pitt Rivers 

Museum 
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Reflection and Rejuvenation 

 
Now that we have negotiated our way through the first three 

constellations of program responsibilities, we will pause and 

prepare to explore wisdom-based practices related to 

program content and delivery.  Before we travel through this 

final portion of the document, we will take time to consider 

the following questions: 

 How are the Wisdom-Based Practices and Program 

Responsibilities positioned in relation to social work 

education’s longstanding pedagogical struggles with 

exploring the structural sources of inequity?  

 

 How does the framework of Wisdom-Based Practices 

and Program Responsibilities reconcile a commitment to 

Indigenous control of Indigenous education with a 

Canadian social work education and practice 

landscape which is impacted by provincial legislation, 

professional regulatory bodies, professional 

associations, and higher education accountability 

policies and procedures?  

 

 

How are the Wisdom-Based Practices and Program Responsibilities positioned in relation to social work 

education’s longstanding pedagogical struggles with exploring the structural sources of inequity? 

Knowledge Keepers stressed the importance of students learning to confront the oppressive conditions that 

impact people’s lives within local contexts and beyond the community.  Knowledge Keepers advised that in 

order to move beyond surface learning, students are to be provided with a wide range of opportunities to 

explore these issues including learning directly from the people and organizations that are living with and 

working against these oppressive forces.9  Programs are responsible for addressing equity issues through a 

combination of dedicated courses (general education and social work) and a comprehensive infusion model.  

See Section 4.3.11 for further details. 

 

                                                           
9 During our travels to various conferences and meetings, Knowledge Holders consistently modelled this particular piece of 
advice.  Whether they were engaged in deep conversation with Francophone educators regarding common challenges or offering 
prayers to support people from other nations, Knowledge Holders exemplified our collective responsibility to stand together 
against all forms of injustice. 

Photo Credit:  2019 Duane Mistaken Chief 
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How does the framework of Wisdom-Based Practices and Program Responsibilities reconcile a commitment 

to Indigenous control of Indigenous education with a Canadian social work education and practice 

landscape which is impacted by provincial legislation, professional regulatory bodies, professional 

associations, and higher education accountability policies and procedures?  

Throughout our developmental process, Knowledge Keepers and community members emphasized the 

importance of maximizing the portability of graduates’ education as well as their eligibility to practice social 

work in a wide array of settings.  Some of the Knowledge Keepers were intimately familiar with the 

regulation of social work practice as they were graduates of mainstream social work education programs, 

had practice experience, and held a Registered Social Worker credential.  They had personally experienced 

the reality of negotiating education and practice standards while using Indigenous knowledge to guide their 

work with families and communities.  The late Kainawa Eminent Scholar, Andy Blackwater, often 

described the potential of our programs as exemplifying a “standards plus” form of social work education.  

He and other Knowledge Keepers inspired us to envision the possibility of designing curriculum that is 

firmly rooted within local knowledge systems while also being mindful of the realities of processes related 

to regulation of practice and accreditation of social work education.    

Some of the following responsibilities related to program content and delivery were developed in response 

to our critical consideration of external forces such as national norms around number of hours spent in 

Community Learning and distinctions between baccalaureate and master levels of education.  It is important 

to acknowledge that we have learned much about the complexities of social work education from the 

research and astute critiques offered by educators and scholars throughout the world.  We have appreciated 

the company of these creative thinkers and we will travel with their gifts of insight as we journey through 

the fourth realm of program responsibilities.     

 

 

 

 

 

 

 

 

 
 

Photo Credit:  2019 Duane Mistaken Chief 



 
36 

4.0   Learning From and With Community 
 
A program that strives to graduate people who will practice social work in a manner true to our sacredness honours 
the Ways of Life of the communities they serve.  This commitment to local knowledge systems is 
demonstrated through program content and delivery methods that are aligned with the following sets of 
Wisdom-Based Practices: 

 

4.1 Learning Continuum 

The Program provides learners with opportunities to continuously extend and deepen foundational 
knowledge.  A program that assumes responsibility for fulfilling this Wisdom-Based Practice, offers 
a broad range of multi-dimensional educational experiences: 
 
4.1.1 Programs at the Baccalaureate and Master levels prepare learners to practice social work with 

people, families and communities in a variety of settings through the embodiment of a way of 
life that is rooted in and reflects local and Indigenous knowledge systems.  Education is 
presented as a political act which has the capacity to advance the collective wellbeing of all 
peoples and forms of life by conceptualizing and contributing to the development of alternate 
economic, social, and political structures.   Interdependent learning communities explore 
core theories and concepts through local languages, ceremony, reciprocal relationships with 
land, and other experiential learning activities which facilitate the connection of all teachings. 
 

4.1.2 Program content for the four-year BSW curriculum is comprised of 50 percent social work 
education and 40 per cent general education with the remaining 10 percent of curriculum 
allocated at the discretion of the Program.  The social work education component includes a 
minimum of 700 hours of Community Learning and 40 Service Learning hours. 
 

4.1.3 Programs at the Master level provide learners with opportunities to deepen and animate 
prior knowledge and skills for the purpose of making substantive contributions to the 
wellbeing of people, families, communities, and nations.  The Program provides learning 
opportunities related to the student’s selected area of study and practice including: 

 application of local and Indigenous values and processes; 

 critical assessment of relevant theories, policies, practices, and scholarship; 

 exploration and assessment of a wide range of research approaches; 

 use of Indigenous research methodologies including mentorship experiences with 
local Knowledge Keepers; 

 development of leadership skills required for the building of healthy relational 
contexts which support transformative action; and 

 critical examination of the roles and responsibilities of social work, social workers, 
and social work education in addressing the core issues related to the selected area of 
study.10 

 

                                                           
10 Please see page 41 for a Sample MSW Program Offering 
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4.1.4 MSW Programs identify any areas of advanced study or specialization and demonstrate that 
these specializations are responsive to local needs and resource capacities; 
 

4.1.5 Applicants with a BSW may be admitted to a one year MSW program; 
 

4.1.6 The one-year MSW program is comprised of a minimum of 18 credit hours of course work, 
10 Service Learning hours, and a Community  Learning component of 500 hours and/or a 
thesis; 
 

4.1.7 Applicants without a BSW may be admitted to a two year MSW program; 
 

4.1.8 The two-year MSW program is comprised of: 

 a transition year which includes a minimum of 8 one-semester courses or equivalent, 
10 Service Learning hours, and 450 Community Learning hours; 

 a second year of study which includes at least 6 one-semester courses or equivalent, 
10 Service Learning hours, and 500 Community Learning hours and/or a thesis 

 

 

“We have to be engaged with our physical bodies, minds, emotions, and spiritual selves in [order] 

for new ideas and the alternatives to capitalism or heteropatriarchy or settler colonialism to emerge. 

. . . We need to be centering our attachment to each other, land, and our intelligence systems.  We 

need to be creating a present that will inspire a radically different future.” 

Leanne Betasamosake Simpson, Michi Saagiig Nishnaabeg Scholar 

(Simpson, 2016, pp. 28, 32) 

Photo Credit:  2019:  Duane Mistaken Chief 
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4.2 Relationality 

 
The Program explores and models the foundational elements of relationality.  A program that 
assumes responsibility for fulfilling this Wisdom-Based Practice, offers experiential learning 
opportunities related to the following topics: 

 
4.2.1 interdependency and interconnectedness of all forms of life; 

 
4.2.2 application of Indigenous ethical principles in the 

development and maintenance of harmonious relationships 
with all forms of life;  

 

4.2.3 place-based conceptions of reciprocity and relationship; 
 

4.2.4 historical and current issues related to the health of local 
bioregion(s);  

 

4.2.5 embodiment of relational accountability which is expressed 
through local language constructs;  

 

4.2.6 strategies to build and nurture reciprocal relationships with 
family, community members, colleagues, groups, 
organizations, and leadership;  

 

4.2.7 sharing information in ways which encourages collaborative 
decision-making; 

 

4.2.8 ethical responsibilities related to collaborative approaches 
to social work practice including a critical examination of 
conventional notions of case management, community 
engagement, and interprofessional practice; 

 

4.2.9 viewing solidarity as a reciprocal relationship that includes 
obligations to support other   people’s struggles against 
diverse forms of structural oppression; and 

 

4.2.10 conceptualization of education, policy, research, and social 
work practice as intricate processes which are impacted by 
a confluence of fluid relational contexts 

 

 

 

 

Photo Credit: 

2018 Duane Mistaken Chief 
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4.3 Holistic Pedagogies 

The Program develops and applies pedagogical strategies that are experiential, purposeful and 
relational.  A program that assumes responsibility for fulfilling this Wisdom-Based Practice: 

 
4.3.1 utilizes local cultural practices to facilitate 

ongoing opportunities for students and faculty 
to learn from local Knowledge Keepers, 
community members and landscapes; 
 

4.3.2 invites students to share and build upon the 
knowledge that they bring with them;  

 

4.3.3 honors the fluidity of learner-teacher-helper 
roles and responsibilities; 

 

4.3.4 offers students opportunities to define a 
significant portion of their own learning goals; 

 

4.3.5 supports students in developing and completing 
learning activities/course assignments which 
advance their personalized learning goals; 

 

4.3.6 provides faculty and students with regular 
opportunities to develop creative and holistic 
approaches to teaching and learning which include 
attention to the physical, spiritual and affective 
aspects of the learning process; 

 

4.3.7 offers a breadth and depth of experiential learning 
opportunities, including participation in 
ceremony; 

 

4.3.8 augments text-based references to local and other 
knowledges with first-hand accounts, images, 
songs, and stories;  

 

4.3.9 fosters the development of relational skills 
required for the creation of collaborative learning 
environments;  

 

4.3.10 supports students in exploring and sharing their 
developing knowledge with peers, faculty, and 
community through a wide array of methods 
including the performing and visual arts; 

 

“In my own class, I create a 

comfortable environment – 

as a social worker, students 

would need to do that.  I use 

my Elders’ teachings like 

respect, love, and caring as 

well as the use of humor 

because that’s a powerful 

tool.  [We also make sure 

that students] have access to 

Elders [and ceremonial 

supports].”  

Figure 10.   Linda Oldpan 
Cree Language & Culture 

Instructor 
Ermineskin Cree Nation 

 
Cited in FNAHEC (2002b), p.16 

Photo credit:  2012 Judith Black 
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4.3   Holistic Pedagogies continued . . .  
 

4.3.11 examines equity issues through a combination 
of dedicated courses (general education and 
social work) and a comprehensive infusion 
model.  Students critically explore issues 
through activities and reflections on power, 
privilege, and oppression; required readings; 
assignments; and engagement with people that 
are living with and confronting structural 
sources of inequity; 
 

4.3.12 supports learners to develop the capacity to 
engage in reflexive self-assessment and to use 
that information to shape future learning 
strategies; 

 

4.3.13 uses assessment results to modify/strengthen 
teaching approaches and learning conditions; 

 

4.3.14 designs course assignments that include 
Knowledge Holder assessments of students’ 
embodiment of local lifeways; 

 

4.3.15 provides learners with frequent and timely 
formative assessments which are expressed in a 
variety of formats; 

 

4.3.16 designs course assignments and other learning 
activities in support of personal, family and 
community well-being; 

 

4.3.17 provides learners with the time and appropriate 
settings to engage in focused observation and 
reflective dialogue; 

 

4.3.18 promotes concepts of success and excellence that 
are sourced within contributions to collective 
goals and achievements; and 

 

4.3.19 creates compassionate, dynamic and joyful 
learning environments that nurture the collective 
well-being of all learners and teachers 

 
 

“Basically [the person] 

has to be able to walk 

that particular area of 

knowledge . . . The person 

has to be walking it in 

daily life and applying it 

and being with it.” 

Figure 11.  Jerry Saddleback 
Knowledge Keeper 
Samson Cree Nation 

 
Cited in FNAHEC, 2016, p. 5 

Photo Credit:  Strathcona 
Archaeological Society 
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4.4    Indigenous Language(s) 

Indigenous language(s) are used as a primary instructional 
resource for exploring local Indigenous philosophies.  A 
program that assumes responsibility for fulfilling this 
Wisdom-Based Practice: 
 
4.4.1 offers Indigenous language course(s) which include 

instruction related to relevant etymologies, 
orthographies, and writing systems; 
 

4.4.2 uses Indigenous languages (including sign language) 
to explore local Indigenous knowledge  related to 
health and wellness;  

 

4.4.3 examines the history and implications of 
monolingualism and language-based discrimination in 
Canada including Indigenous, Francophone, 
immigrant and refugee experiences; 

 

4.4.4 offers a conceptualization of language as a social 
determinant of health; 

 

4.4.5 uses Indigenous language(s) to critically examine 
mainstream social work theory and practice; 

 

4.4.6 offers a variety of formal and informal supports for 
students and faculty to develop language skills within 
local contexts; and 

 

4.4.7 supports the development of personal and collective 
lexicons of local language constructs that are 
foundational to holistic models of social work. 

 
Sample MSW Program Offering:  The Program provides students with options to engage in social work 
research and/or practice which: 
 

4.4.8 explores the connections between Indigenous languages and cultural continuity, health, and 
wellness; 
 

4.4.9 critically assesses provincial, federal, and international responses to Indigenous calls for the 
revitalization, maintenance and normalization of Indigenous languages;  

 
4.4.10 supports community efforts to revitalize and sustain local Indigenous language(s); and 

 
4.4.11 examines the role of social workers, social service systems, and social policy in promoting 

the use and long-term sustainability of Indigenous languages

“Our social work program 
is going to be more than 
what our students would be 
getting in mainstream.  
They get that plus that 
cultural knowledge, plus 
working with our people, 
and having the Indigenous 
philosophical foundation 
based on the language is so 
key – because the language 
dictates our relationship 
and our responsibility to 
everything around us.” 
 
Figure 12.  Dr.  Leona Makokis 

Knowledge Keeper 
Saddle Lake Cree Nation 

 
Cited in FNAHEC, 2008, 5:13 

Photo Credit: 2012 Aboriginal 
Multi-Media Society  
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4.5 The Good Life 

 
The Program explores the connections between Indigenous knowledge systems and the core 
elements of The Good Life.11  A program that assumes responsibility for fulfilling this Wisdom-Based 
Practice offers experiential learning opportunities related to the following topics:

 
4.5.1 local Indigenous philosophies including ethical 

principles and natural laws; 
 

4.5.2 relationship between development of self-identity 
and fulfillment of family, kinship and community 
responsibilities; 

 
4.5.3 connections between knowledge of personal and 

local clan/kinship systems, self-identity, and social 
work practice responsibilities; 

 
4.5.4 relationship between formulation of self-identity and 

inclusive and fluid nature of Indigenous 
conceptualizations of gender identities and 
expressions, relationship orientations, gender roles, 
and sexual orientations;  

 
4.5.5 reflexive consideration of the relationship between 

positionality and oppression across a range of 
characteristics including but not limited to age, 
colour, culture, ethnicity, gender identity, gender 
expression, geographic origin, health status, heritage, 
immigration status, linguistic origin, mental or 
physical ability, political orientation, sexual 
orientation, race, religion, socioeconomic status, and 
spirituality 

 

4.5.6 interrogation of heteropatriarchy, which includes the 
recognition of and support for the transformative 
resurgence work of women and LGBTQ2S people; 

 
4.5.7 distinctions between worldviews which support 

historical and contemporary forms of oppression and 
Indigenous conceptions of diverse bodies, minds, and 
spirits as gifts which contribute to the strength and 
health of the collective; 

                                                           
11 Indigenous languages include terms that refer to the ongoing process of seeking balance, health, and wellness. 

 

“When a person has come to 

know their identity – who they 

are – their traditions and their 

values – once they understand 

those then they’re ready to take 

on their responsibilities in a 

good way.” 

Figure 13.  Late George Brertton 
Knowledge Keeper 

Saddle Lake Cree Nation 
 

Cited in FNAHEC, 2010, p. 10  
Photo Credit:  2013 UnBQ 
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4.5      The Good Life continued . . .  

 
4.5.8 reflexive consideration of impacts of personal narratives and positionalities on social work 

practice; 
 

4.5.9 connections between Indigenous knowledge, healthy communities and social workers’ 
responsibilities; 

 
4.5.10 connections between Indigenous knowledge and the health and well-being of social workers 

and other supporters of community wellness; 
 

4.5.11 use of Indigenous research methodologies to gather, grow, and apply Indigenous 
knowledge; 

 

4.5.12 application of Indigenous knowledge to support and contribute to family and community 
wellness efforts; 

 

4.5.13 application of Indigenous and local knowledges in addressing local and global ecological, 
social and  political issues; and 

 

4.5.14 strategies for fulfilling personal responsibilities to be resourceful and to employ critical 
thinking within all facets of life 

 
 

4.6    Imperialism, Colonialism, Capitalism, and Globalization 

 

The Program provides a critical examination of imperialism, colonialism, capitalism, and 
globalization.  A program that assumes responsibility for fulfilling this Wisdom-Based Practice, offers 
study and experiential learning opportunities related to the following topics: 
 
4.6.1 nature of diverse Indigenous societal systems before the arrival of settler populations12; 

 
4.6.2 early Indigenous-settler economic and political relations, including the development of 

treaties13; 
 

4.6.3 roots and impacts of imperialism, colonialism, capitalism, and globalization in various parts 
of the world; 

 

4.6.4 foundational assumptions of Western worldviews; 
 

4.6.5 racism as a source and tool of genocidal and colonial policies and practices; 

                                                           
12 Adapted from ACSW (2018) 
13 Adapted from ACSW (2018) 
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4.6      Imperialism, Colonialism, Capitalism, and Globalization continued . . .  

4.6.6 history and impacts of racism and discrimination in 
Canada and in other parts of the world (including 
the experiences of asylum seekers, immigrants, 
and refugees); 
 

4.6.7 structural sources of inequity; 
 

4.6.8 distinctions between notions of multiple, 
compound, and intersectional discrimination as 
forces which impact the health of people, 
families, and communities; 

 

4.6.9 connections between heteropatriarchy, colonial 
conceptions of femininity and masculinity, white 
supremacy and colonial and gendered violence; 

 

4.6.10 assessment of church, organizational, government, 
and societal responses to discrimination and racism; 

 

4.6.11 colonial and capitalist domination over the natural 
world, which includes an analysis of the relationships 
between dispossession, extractionism, and 
colonialism; 

 

4.6.12 examination of how the intertwining social 
constructs of formal schooling, legislation, media, 
organized religion, policy, professions and 
disciplines (including art, medicine, psychology, and 
social work), and Western approaches to research 
have and continue to participate in acts of 
colonialism, domination and globalization; 

 

4.6.13 structural limits of negotiations and exchanges of 
recognition which take place within colonial 
contexts; 

 

4.6.14 history of local and international Indigenous 
resistance to colonialism; 

 

 

 

“What happens when the 

colonized minds become 

decolonized is action is taken. 

The action that we are taking 

is that we are decolonizing - 

one step at a time - using 

education as the format - as 

the mode. . . . What we are 

doing is taking away the veils 

of ideology and teaching the 

people the truth and that is 

most important.” 

Figure 14.  Late Vincent Steinhauer 
Knowledge Keeper 

Saddle Lake Cree Nation 

 

Cited in FNAHEC, 2008, 9:58 
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4.6      Imperialism, Colonialism, Capitalism, and Globalization continued . . .  

4.6.15 comparing and contrasting concepts related to resistance including anti-colonialism, 
conscientization, cultural resurgence, decoloniality, decolonization, dismantling of settler colonialism,  
hegemony, mobilization, radical Indigenism, survivance, and land-based transformative action; 

 

4.6.16 contemporary Indigenous-settler relationships including a critical examination of the 
concepts of allyship, contingent collaboration, co-resistance, incommensurability, Indigenization, 
reconciliation, and solidarity; and 

 

4.6.17 utilizing Indigenous and local knowledges to develop strategies for addressing the impacts of 
imperialism, capitalism, and globalization 

 
 

4.7     Social Work and Social Welfare 

The Program explores the cultural and social construction of social work and social welfare.  A 
program that assumes responsibility for fulfilling this Wisdom-Based Practice, offers study and 
experiential learning opportunities related to the following topics: 
 
4.7.1 Indigenous systems of care prior to the development of Western social work; 

 
4.7.2 historical and philosophical roots of Western social work; 
 

4.7.3 colonial and genocidal forms of legislation and social policy in Canada;14

 

4.7.4 history of Canadian social work interventions with Indigenous peoples including the Indian 
Residential School era, Sixties Scoop, and contemporary impositions of imperial mindsets;15 

 

4.7.5 history of Indigenous resistance, decolonial advocacy, and resurgence including an 
exploration of Indigenous efforts to critique and transform social work education and 
practice in Canadian and international contexts; 

 

4.7.6 social work as a form of professional imperialism; 
 

4.7.7 critical assessment of social work language including the concepts of anti-oppressive practice, 
clients/consumers/service users, cultural competence, diversity, empowerment, equity, human rights, 
social justice, and sustainability; 

 

4.7.8 use of Indigenous knowledge to explore  and assess conventional social work codes of ethics, 
standards of practice, methods and theories; 
 

                                                           
14 Adapted from ACSW (2018) 
15 Adapted from ACSW (2018) 
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4.7      Social Work and Social Welfare continued . . .  
 

4.7.9 relationships between the three sectors of social work:  the profession, regulation, and 
education; 

 
4.7.10 ecological, economic, political and social impacts of utilitarianism and neoliberalism; 

 

4.7.11 commodification and marketization of knowledge; 
 

4.7.12 new managerialism of contemporary social work and social work education; 
 

4.7.13 impacts of professionalization of social work including an exploration of the links between 
the work of professional regulatory bodies, labour demands, and development of output-
based models of social work education and practice; 

 
4.7.14 national and international efforts by communities, groups, and social workers to address the 

neoliberal influences on social work practice and education; 

 
4.7.15 impacts of uniprofessional models of education on collaborative approaches to meeting the 

needs of people, families, and communities; 
 

4.7.16 the contested nature of international social work and attempts to articulate universal social 
work definitions and standards; 

 
4.7.17 critical assessment of primary and secondary social work research; and 
 

4.7.18 development and implementation of economic, environmental, political and social policies 
and practices which are founded upon Indigenous and local knowledge systems. 

 

Photo Credit:  2018 Duane Mistaken Chief 



 
47 

 

4.8     Learning From, With, and Through the Collective 

The Program provides students with opportunities to engage in mutual learning with community 
partners within a variety of settings.  A program that assumes responsibility for fulfilling this 
Wisdom-Based Practice, designs Community Learning opportunities that include the following 
features:   
 
4.8.1 BSW programs provide a minimum of 

700 Community Learning hours and 40 
Service Learning hours, in addition to 
time spent in integrative learning 
activities;  Service Learning hours are 
completed through general education 
and social work course assignments; 
 

4.8.2 one-year MSW programs provide a 
minimum of 10 Service Learning hours, 
500 Community Learning hours and/or 
a thesis, in addition to time spent in 
integrative learning activities; 

 

4.8.3 two year MSW programs, that are designed for 
students who enter the program without a 
BSW degree, offer a minimum of 20 Service 
Learning hours, 950 Community Learning 
hours and/or a thesis, in addition to time spent 
in integrative learning activities; 

 

4.8.4 policy and procedures to guide the 
management of Community Learning 
placements within a student’s workplace in 
order to ensure educational goals are 
prioritized; 

 

4.8.5 the Program collaborates with community 
partners to ensure that: 

 
4.8.5.1 Community Learning settings have 

access to the resources required to 
meet students’ learning goals; 
 

4.8.5.2 Community Learning Facilitators are 
provided with adequate time and 
resources to support students in 
meeting their responsibilities and 
learning goals;   

If we conceptualize an education 

program as  “a place of 

intellectual engagement, where the 

world of ideas can meet action and 

become lived reality . . . [it] can 

also be a site of significant cultural 

recovery work, a place where all 

people who are disconnected from 

their histories can begin their 

journeys homeward” 

Daniel Heath Justice 
Cherokee Scholar 

(Justice, 2004, p. 102) 

Photo Credit:  2018 Duane Mistaken Chief 
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4.8   Learning From, With, and Through the Collective continued . . .  

 
4.8.5.3 students are provided with a wide range of Community Learning contexts 

including administration, social advocacy, policy, and participation in community-
generated research projects; 

 

4.8.5.4 community partners are provided with opportunities to assess the nature and 
quality of their experiences within the Program’s Community Learning 
component; and 

 

4.8.5.5 community partners are regularly invited to make recommendations to strengthen 
various aspects of the Program’s Community Learning component  

 

4.8.6 students are provided with comprehensive resources to guide their Service Learning and 
Community Learning activities including: 

 
4.8.6.1 detailed descriptions of Service Learning assignments; 

 
4.8.6.2 planning seminars which provide a comprehensive orientation to Community 

Learning; 
 

4.8.6.3 provision of support services for  students who may require learning 
accommodations within their placement; 

 
4.8.6.4 handbooks which include required assessment and procedural forms as well as 

clear descriptions of all policies and procedures related to Community Learning 
activities; 

 
4.8.6.5 guidelines for embodying relational ethics which includes descriptions of local 

freedom of information and protection of privacy legislation; and 
 

4.8.6.6 descriptions of the Program’s restorative approaches to addressing conflicts or 
imbalances that may arise within Community Learning settings; 

 
4.8.7 the Program offers learning activities which support students in: 

 
4.8.7.1 accessing supports from local Knowledge Keepers throughout their Community 

Learning activities; 
 

4.8.7.2 the development of knowledge and practice frameworks which are sourced 
within local and Indigenous knowledges; 
 

4.8.7.3 creating and implementing personalized learning goals and wellness plans; 
 

4.8.7.4 balancing community, family, study, and Community Learning responsibilities; 
 

4.8.7.5 developing their identity through the exploration of their roles within family and 
community settings; 
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4.8   Learning From, With, and Through the Collective continued . . .  

4.8.7.6 considering how broader social relations impact the nature of their Community 
Learning experiences; and 

 

4.8.7.7 developing critical responses to oppressive and neoliberal influences within their 
Community Learning settings; 

 
4.8.8 Community Learning Facilitators hold a leadership responsibility for Community Learning 

instruction, supervision, and assessment of students within the Community Learning 
placement setting.  Community Learning Facilitators at the BSW level or the transition 
year of two-year MSW programs will have community practice experience, the 
interpersonal skills required to compassionately and diplomatically support students and 
will normally hold, at a minimum, a BSW education credential.  Programs who wish to 
prepare graduates to meet eligibility requirements for registration with the local 
professional regulatory body may require that Community Learning Facilitators also hold a 
Registered Social Worker (RSW) credential;  

 
4.8.9 Community Learning Facilitators at the MSW level will have community practice 

experience, the interpersonal skills required to compassionately and diplomatically support 
students and normally hold, at a minimum, an MSW education credential;  

 

4.8.10 when the Community Learning Facilitator does not have a social work education 
credential, the Program provides appropriate supports or designates a faculty member as 
the Community Learning Facilitator;      

 

4.8.11 the Program provides Community Learning Facilitators with comprehensive orientation 
experiences; ongoing opportunities to share and extend their skill and knowledge base; and 
copies of required documents including Community Learning handbooks and student 
timetables; and 

 
 

4.8.12 students assume leadership for the organization and hosting of events which use local 
lifeways to express appreciation for the contributions of Community Learning Facilitators 
and Community Learning partners; 

 

 

 

____________________________________________________________ 

 

 

 



 
50 

 

 

 

 

 

 

The dream is that indigenous and nonindigenous peoples will work in solidarity to 

envision a way of life free of exploitation and replete with spirit.  The invitation is, for 

scholars, educators, and students to exercise critical consciousness at the same time 

they recognize that the world of knowledge far exceeds our ability to know.  It beckons 

all of us to acknowledge that only the mountain commands reverence, the bird freedom 

of thought, and the land comprehension of time.  With this spirit in mind, I proceed 

on my own journey to learn, to teach, and to be. 

Sandy Grande, Quechua Scholar 

 (Grande, 2004, p. 176) 
Photo Credit:  2019  Duane Mistaken Chief 



 
51 

Glossary 

 
Accreditation*   a process of recognizing educational [programs and] institutions for 

performance, integrity, and quality that entitles them to the confidence of 
the cultural and educational community being served. In the case of NIAB 
and WINHEC, this recognition is extended to include foundational 
participation by the Indigenous peoples to be served through the 
respective institution/program, including responsibility for establishing 
review criteria and participating in the self-study and review process.16  

 
 
Community Learning a faculty member who holds a leadership responsibility for the 
Coordinator administration and organization of the Program’s Community Learning 

components.  This person facilitates the processes related to securing 
community learning placements.  This faculty member will have 
community practice experience, a demonstrated commitment to social 
work education that is grounded within local knowledge systems, 
pedagogical and practice skills required to negotiate the complexities of 
community learning contexts, the interpersonal skills required to 
compassionately support students, Community Learning Liaisons, and 
Community Learning Facilitators.  This person will normally hold, at a 
minimum, an MSW education credential or assessed equivalency; 

 
Community Learning a faculty member who provides students and Community Learning  
Liaison Facilitators with resources and ongoing supports throughout Community 

Learning periods.  Faculty who hold this position will have completed 
formal and informal education which is rooted within Indigenous 
knowledge systems, a demonstrated commitment to social work education 
that is grounded in local contexts, community practice experience, 
pedagogical and practice skills required to negotiate the complexities of 
community learning contexts; the interpersonal skills required to 
compassionately and diplomatically support students and Community 
Learning Facilitators and will normally hold, at a minimum, an MSW 
education credential or assessed equivalency; 

 
Community Learning a person who holds a leadership responsibility for Community Learning 
Facilitator instruction, supervision, and assessment of students within the 

Community Learning placement setting.  Community Learning 
Facilitators at the BSW level or the transition year of two-year MSW 
programs will have community practice experience, the interpersonal 
skills required to compassionately and diplomatically support students and 
will normally hold, at a minimum, a BSW education credential.   

 

                                                           
16 Terms followed by an asterisk have been adapted from Glossary Sections featured in WINHEC accreditation documents 
(WINHEC, 2010; WINHEC, 2016). 
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 Community Learning Facilitators at the MSW level will have community 
practice experience, the interpersonal skills required to compassionately 
and diplomatically supports students and normally hold, at a minimum, an 
MSW education credential.   

 
 If the Community Learning Facilitator does not have a social work 

education credential, the Program provides appropriate supports or 
designates a faculty member as the Community Learning Facilitator.      

 
Faculty* refers to Knowledge Keepers and individual members of an academic staff 

associated with the Program.  This designation includes part-time 
academic staff including sessional instructors; 

 
Knowledge Keepers*   are accorded a central role as the primary source of cultural knowledge in 

Indigenous societies. The identification of Knowledge Keepers is a 
function of the respect accorded to individuals in each community who 
exemplify the values and lifeways of the local culture and who possess the 
wisdom and willingness to pass their knowledge on to future generations. 
Knowledge Keepers serve as the philosophers, professors and visionaries 
of a cultural community. 

 
Program* intended to be distinguished from “program of study” in that it refers to 

the equivalent of an academic department, center, institute or other unit 
that operates in the context of a host institution with a mandate to address 
specific Indigenous educational needs. A “program of study” refers to the 
sequence of courses and other requirements that are the basis for earning a 
particular degree, certificate or license within an institution. 

 
Program Responsibility an action undertaken by a social work program that supports the  

program’s ability to fulfill one or several Wisdom-Based Practices.  These 
actions also contribute to the advancement of cultural resurgence, 
collective values, critical thought, and the well-being of all forms of life. 
   

Program Staff refers to non-faculty members who work within the Program. 
 
Service Learning is an experiential learning activity which contributes to the advancement 

of community wellness goals and initiatives.  Service learning hours are 
completed through the completion of assignments in general education 
and social work courses.  In the four-year BSW program, students 
complete 40 Service Learning hours.  Students in a one-year MSW 
program complete 10 Service Learning Hours and students in a two-year 
MSW program complete 20 Service Learning Hours. 

 
Wisdom-Based Practices customs that have been created, nurtured and applied through time and 

through Indigenous languages.  These customs bear sets of responsibilities 
that are to be fulfilled by social work education programs. 
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